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Preface  
Navigating Methodological Uncertainties 
of Research in ELT Education
Harold Castañeda-Peña

In an increasingly interconnected world, where colonial legacies still resonate 
in the academic field of English Language Teaching (ELT) with profound and 
devastating force, this new issue of Methodological Uncertainties of Research in 
ELT Education explores the methodological uncertainties that emerge when em-
bracing a decolonial approach to research by diligent doctoral researchers and 
their supervisors. Through a series of interrelated chapters, a complex narrative 
unfolds about the practice of research in ELT, challenging the established norms 
in applied linguistics for English Language Teaching and proposing alternative 
ways of understanding and approaching research in our field. The narrative is 
composed of six chapters. Each one represents a different thread with its dilem-
mas and tensions, which this preface discusses below.

The doctoral students’ advisors wrote the first chapter, introducing their re-
search and the research studies and contributions featured in this book. The con-
tributions of Pilar Méndez-Rivera, Carmen Helena Guerrero-Nieto, and Harold 
Castañeda-Peña, all professors in the ELT Education Emphasis of the Doctorado 
Interinstitucional en Educación, are written from the perspective of personal re-
search on their respective topics of interest, revealing a journey of resilience, 
creativity, and critical thinking. Pilar Méndez takes the reader through a powerful 
narrative where resistance becomes a vehicle for change. Creative pedagogiza-
tion emerges as a response to restrictive language policies, promoting a space 
where teaching subjectivities flourish beyond imposed limits. This section sets 
the stage for the methodological uncertainties that Jeisson Méndez-Lara (Chapter 
2, this volume) and Óscar Fernando Abella-Peña (Chapter 3, this volume) ex-
plore in their doctoral research studies. Carmen Helena Guerrero-Nieto recounts 
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her transformative journey, a journey full of bumps but rich in learning. The chal-
lenges of embracing a decolonial stance in research are many, but so are the 
opportunities to reimagine them. With each step on this uncertain path, new 
questions arise, and certainties are blurred, as illustrated in the doctoral work 
of Sebastián Figueroa-Salamanca (Chapter 4, this volume) and Andrea Gallo-
Lozano (Chapter 5, this volume). Harold Castañeda-Peña invites the reader to 
reconsider uncertainty as a demand for methodological creativity. Here, Black 
feminism offers a vital perspective, enriching the field of ELT with insights into 
intersectionality and diversity. Catherine Benavides-Buitrago (Chapter 6, this vol-
ume) explores these complexities, highlighting how visual narratives can serve 
as powerful tools in intersectional research, challenging conventional methodol-
ogies and promoting creative pedagogies for language teaching. This first chapter 
is a call to action, an invitation to question and reimagine. At the crossroads 
of resistance and creativity, the reader finds a vibrant and constantly evolving 
academic landscape. In this context, research becomes a collective process of 
co-constructing knowledge, a path marked by uncertainties yet also offering in-
finite possibilities.

The second chapter of this book explores a largely overlooked topic in ELT 
research: the unseen struggles navigated by textbook writers in the complex 
world of ELT textbook production. In this chapter, Jeisson Méndez-Lara embarks 
on a complex journey to investigate the world of ELT textbook authors, inviting 
the reader to traverse an unfamiliar and multifaceted landscape where creativity, 
commerce, and cultural politics intertwine. As a teacher-researcher deeply 
immersed in examining the challenges faced by these textbook authors, Jeisson 
Méndez-Lara uncovers the subtle dynamics that govern the corridors where the 
voices of ELT textbook authors often fade into obscurity, overshadowed by the 
imposing presence of global publishing giants. This research, therefore, seeks to 
unravel the disputes that arise between large publishing houses and Colombian 
ELT writers, who struggle for recognition, rights, payment, and other aspects 
often overlooked in the field of educational material production. In this way, the 
textbook author is a subject who, within the framework of publishing processes, 
can be oppressed and annihilated, but who, from a Foucauldian perspective, also 
finds ways to protest, dissent, and resist. This struggle emerges when analyzing 
ELT textbooks and finding that some authors may have provided a range of 
identity options for students using the textbooks, without unthinkingly relying 
on what large publishing industries present as valid knowledge for teaching 
English. This supports the reason why the subjectivity or subjectivities of ELT 
textbook authors become relevant to research when resistance to subjugation 
by the publishing process occurs, for example, by ascribing to diverse identities 
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and claims and rejecting hegemonic practices with which they may disagree. 
This resistance tactic means that the writer’s configuration as a subject has three 
dimensions: knowledge, power, and subjectivity. The latter is a reflection of how 
the subject understands and expresses itself, depending on the context and the 
editorial processes they experience. In this context, the author of ELT textbooks is 
not only a content creator but also a catalyst for decolonization. By questioning 
colonial practices embedded in textbooks, they strive to reclaim their agency and 
offer alternative narratives that reflect the lived experiences of students in diverse 
cultural settings. However, this effort at decolonization is fraught with obstacles, 
as authors face the dual role of creators and resisters within a system that often 
prioritizes economic benefits over pedagogy. And what research methodology is 
appropriate for these concerns about ELT authors? Uncertainties and challenges 
characterize the methodological journey undertaken by Jeisson Méndez-
Lara because it seeks to unravel the complexities of the textbook production 
process for teaching English as a foreign language. By adopting an approach 
that follows a “no methodology” ideology, he transcends conventional research 
paradigms. The adoption of a “no methodology” allows Jeisson Méndez-Lara 
to explore the experiences of ELT textbook authors in greater depth. Inspired by 
decolonial thinkers, this approach seeks to dismantle the power dynamics inherent 
in traditional research methodologies and foster a collaborative environment in 
which authors are not mere subjects but co-creators of knowledge.

Truly little has been explored about the critical identities of English teachers 
in Colombia, and this is the focus of the third chapter, written by Óscar Fernando 
Abella-Peña. For this doctoral student, narratives are a powerful tool that bring to 
light personal experiences, which, as the reader will observe, occur both inside 
and outside English language classrooms. The teachers who participate in Óscar 
Fernando Abella-Peña’s research demonstrate that, by narrating their lives—
tracking the arc from their formative years to their teaching experiences prior to 
service and up to the present—teachers can uncover the events that have shaped 
their critical spirit. This process is not merely introspective but collaborative and 
transformative, as it paves the way for shared understanding and collective growth 
within the educational community. The author of this chapter shares with the 
reader that incorporating the arts as a means of constructing narratives is a fasci-
nating approach. Art, in its many forms, offers a unique avenue of expression that 
allows educators to convey the emotional and subjective dimensions of their sto-
ries. Whether through painting, poetry, or song, these artistic narratives become a 
canvas on which educators can project their critical identities, fostering a deeper 
connection with their personal and professional selves. Understanding critical 
identities in the field of English Language Teaching (ELT) is essential, especially in 
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contexts as challenging and dynamic as Colombia. By examining how educators 
develop and articulate their critical perspectives, readers can gain a more com-
prehensive understanding of the implications of teaching English in a complex 
social and political context. This research not only enriches our understanding 
of teacher identity but also highlights the potential of education as a catalyst 
for social change. Through narratives, Óscar Fernando Abella-Peña facilitates an 
encounter with the self, helping language teachers better understand the con-
nections between their past and present experiences and identify, in the case of 
Óscar Fernando Abella-Peña’s research interest, the origins of critical stances. As 
the reader will conclude, this chapter facilitates the construction of connections. 
It fosters an understanding of who we are and how our life stories have shaped 
the development of our critical identities. Methodologically, the use of narratives 
defends the right not to find similarities but to understand the differences in 
experiences. By introducing the narrative methodology, Óscar Fernando Abella-
Peña also immerses his readers in the conflicts and uncertainties that accompany 
research of this kind. In this sense, the research presents a novel approach that 
diverges from traditional methods and acknowledges the fluidity and subjectiv-
ity inherent in personal narratives. By involving teachers as co-constructors of 
knowledge, Óscar Fernando Abella-Peña’s study challenges hierarchical research 
paradigms and fosters, instead, a participatory and empowering environment.

Sebastián Figueroa-Salamanca contributes the fourth chapter. He presents 
an important reflection on the disbelief and mistrust generated by research 
on aspects of identity. Readers will observe that, according to this doctoral 
candidate, research on aspects of identity is riddled with extractive practices from 
which research participants derive no benefit. Sebastián Figueroa-Salamanca, 
therefore, addresses the methodological uncertainties that arise when approach-
ing the concept of identity from a heterarchical (as opposed to hierarchical) and 
dialogical perspective. In the particular case of his research, the author under-
stands that the individual is not an object from which information is extracted. 
His research problem explores the understanding of how the identities of bilin-
gual science teachers are shaped, as there is a phenomenon in Colombia where 
science classes are taught in English. However, there are very few university 
programs that problematize bilingualism and its use in the natural sciences (the 
same is true in other fields of knowledge, such as mathematics and social sciences). 
In the natural sciences, most job offers are for bilingual teachers, which is why 
Sebastián Figueroa-Salamanca is interested in finding out who is responsible 
for these processes within schools, as well as their struggles, experiences, and 
identity decisions. The proposed methodological approach avoids the traditional 
hierarchy between researcher and subject, advocating, as mentioned earlier, a 
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dialogical and heterarchical framework. Through the use of reflective journals 
and roundtable discussions, the researcher proposes to create a space in which 
participants can share their narratives, not as subjects of study, but as co-creators 
of knowledge. This approach recognizes the intersubjective nature of identity, 
in which firsthand experiences and social influences converge to shape the self. 
The thematic focus of his research is novel. In particular, by fostering a space for 
dialogue in which identities can be explored and expressed, it can contribute 
to a more nuanced understanding of bilingual science education in Colombia. 
This effort is not only an academic exercise, but also a personal journey that 
challenges Sebastián Figueroa-Salamanca to reflect on his own identity and the 
myriad forces that shape it, as he is a natural science teacher who teaches classes 
in Spanish and English. Through this work, the path is illuminated for future edu-
cators and researchers, encouraging them to embrace the complexity and dyna-
mism of identity in their pursuits. In doing so, we can collectively move toward 
a more inclusive and holistic understanding of education that honors the diverse 
voices and experiences that make up our global community, where teaching 
takes place in monolingual, bilingual, and multilingual settings.

The fifth chapter presents Andrea Gallo-Lozano’s methodological discussion. 
The study is grounded in the researcher’s personal experience, who, in various roles 
(e.g., mother, graduate student, language teacher), has contributed to the imple-
mentation of institutional language policies at the national level. As the reader 
will see, her research focuses precisely on language implementation and plan-
ning in Colombia. Regarding the phenomenon of bilingualism in the country, the 
doctoral researcher argues that the concept of bilingualism itself is flawed due to 
the myths surrounding it and its monolingual and monocultural understanding, 
which relates not to bilingualism but to the teaching of English and in English. 
However, the focus shifts slightly away from teachers, who are regularly studied, 
and subtly and provocatively moves toward other types of actors (e.g., parents) 
within these language policy implementation processes. As is common knowledge, 
and probably to readers of this chapter, language policies are implemented in a 
hierarchical, top-down manner. That is, those who design the policies write them, 
government entities sanction them, and their implementation is ordered to those 
at the bottom, in this case, mainly English teachers. Andrea Gallo-Lozano aims 
to delve into research that challenges this hierarchical organization and proposes 
a heterarchical principle for approaching the study of language regulation imple-
mentation in a colonial situation. The concept of heterarchy—a system in which 
all voices are equal—challenges the traditional hierarchies that have long defined 
the dynamics of research. This approach envisions a research landscape in which 
participants are co-creators of knowledge, rather than mere subjects. Researchers 
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and participants thus embark on a shared journey of discovery, freeing themselves 
from the constraints of positivist traditions. How does this methodological aspi-
ration work? To answer this question, Andrea Gallo-Lozano draws on the idea of 
the known-subject/knowing-subject in the decolonial framework. As the reader 
will observe, this involves epistemologically transforming the researcher into a 
decolonial negotiator engaged in a dialectical relationship with the research partic-
ipants. At the heart of this proposal lies the tension between obtaining information 
and knowledge, and the idea of producing or co-producing them. The path to 
decolonial research is fraught with challenges. It requires a fundamental shift in 
the way we perceive knowledge and interact with research participants. It is nec-
essary to dismantle entrenched power dynamics and epistemic violence that have 
historically silenced diverse voices. Dismantling requires courage, patience, and 
a willingness to embrace the unknown. Although the path to decolonial research 
is arduous, it offers the promise of richer, more authentic knowledge that honors 
the lived experiences of all stakeholders as Andrea Gallo-Lozano’s study proposes. 
The decolonial perspective offers a compelling lens through which to reimagine 
language policy research. It invites researchers to engage with their subjects not 
as distant observers, but as empathetic collaborators. At this crossroads between 
tradition and innovation, the decolonial approach serves as a beacon guiding us 
toward a more equitable and inclusive future in academia.

The sixth chapter, written by Catherine Benavides-Buitrago, begins by 
acknowledging the historical existence of epistemological violence, which fails to 
recognize the diverse and several types of knowledge we generate as human beings, 
all of which have the same status. This is a reminder that when it comes to knowledge, 
the concept of power that runs through it cannot be overlooked. By understanding 
this point, the reader will see that it brings tensions to the research processes and 
methodologies chosen to approach a potential answer to the research question or 
the decolonial motivation that gives rise to it. Nevertheless, the picture becomes 
even more complex when we recognize that both researchers and participants bring 
their intersectional identities to the research process. Catherine Benavides-Buitrago 
presents intersectionality as the body-political manifestation of social identities 
that link gender, social class, race, ethnicity, religion, and nationality, among many 
other identity angles. The author argues that in Colombia, intersectional studies, 
particularly in English Language Teaching, are scarce, presenting methodological 
challenges. To address this absence and tension, Catherine Benavides-Buitrago draws 
on the heterarchical and dialectical idea of the known-subject and the knowing-
subject. Narrative and artistic expression thus become her decolonial practice. For 
the author, adopting this approach involves navigating the delicate balance of power 
dynamics within the classroom, striving to establish a heterarchical relationship in 
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which teachers and students co-create knowledge. By sharing firsthand experiences 
of discrimination and encouraging students to do the same, the author fosters 
an environment of trust and collaboration. This methodological shift not only 
challenges the traditional hierarchy between researcher and researched but also 
demonstrates the potential of transformative educational and research practices. 
Ultimately, the lesson that Catherine Benavidez-Buitrago leaves us with, and this 
is for the reader to judge, is that it is crucial to analyze the best ways to share 
knowledge with our students, adapting to our contexts. What students have to say 
through their experiences, narrated and expressed through artistic means, is more 
valuable than following a specific methodology that, in most cases, focuses the 
teacher on the teaching process and the researcher on the data analysis process, 
thereby providing a single understanding.

The journeys presented in this book by doctoral students of the ELT in Education 
program of the Doctorado Interinstitucional en Educación at Universidad Distrital 
Francisco José de Caldas, as the reader will appreciate, highlight the profound 
impact of epistemic violence and the importance of resisting its pervasive influence. 
By questioning entrenched norms and adopting diverse research methodologies, 
we can contribute to a more inclusive and equitable educational landscape that 
respects the different knowledge we collectively and individually possess. As this 
collective yet diverse narrative unfolds, it stands as a testament to the power of 
reflection, resistance, and resilience in the face of systemic challenges, offering a 
hopeful vision for the future of education and research in the field of ELT Education.

Bogotá, July 2025
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