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Abstract
This chapter advances an emotional turn in English Language Teacher Education 
from a Global South perspective. Through “Amelia’s” narrative, it argues that 
emotions shape teacher identity and should not be merely managed. A decolo-
nial lens reveals how institutional norms silence emotions, while Latin American 
research often overlooks teachers’ emotional experiences. A selective review 
contrasts dominant cognitive/emotional-labor models with sociocultural and crit- 
ical approaches, exposing gaps in embodiment, power, and mentoring. The 
chapter introduces “Emotionland”: a mentoring framework and inclusive ped-
agogy that validates emotions, fosters empathy and resilience, and repositions 
emotions as central, embodied, and political elements in teacher education.
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*	 This chapter draws on my doctoral research that looks into the relationship between emotions 
and language teacher education at undergraduate level. This research proposal was approved 
by the Consejo Académico del Doctorado en Educación (CADE) at Universidad Distrital 
Francisco José de Caldas.
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There is no Wonderland… Just Land
Once upon a time, in a land filled with bustling schools and eager young minds, 
there lived a student-teacher named Amelia. She embarked on her pedagogical 
practicum, with dreams of making a difference in the lives of her students (she 
was born to teach). However, within the depths of her being, a storm of emotions 
raged, seeking support and understanding.

Amelia’s heart beat incessantly, its rhythm a constant reminder of the weight 
she carried. Each day, as she entered the classroom, the expectations and cha-
llenges weighed heavily upon her shoulders. Sometimes, the joy she felt while 
witnessing her students’ growth and curiosity provided a respite from the confu-
sion within.

But there were moments when the burden seemed overwhelming, threate-
ning to engulf her entirely. Behind her shy smile, Amelia concealed the hidden 
struggles that plagued her soul (she was raped, but no one knew). She longed for 
her mentors to see beyond the facade, to recognize the silent cries for validation 
and support that echoed in her heart.

The demands of her role seemed to drown out Amelia’s voice, leaving her 
feeling unheard and unseen. She yearned for her mentor teachers to look beyond 
her ability to take charge of the classroom and understand the depths of her emo-
tions. Then, she spoke and exposed her pain, but she was ignored, rejected, and 
silenced. What she needed was not just guidance on lesson plans and teaching 
techniques, but a compassionate hand to guide her through the labyrinth of her 
own feelings.

If only her mentors had taken the time to truly see her, to acknowledge the 
battles she fought within, everything could have been different. A simple act of 
validation could have lifted the weight from her shoulders, enabling her to em-
brace her vulnerabilities and grow from her experiences.

Amelia often wondered what it would be like if her mentor teachers had ack-
nowledged her emotions, if they had created an environment where her struggles 
were welcomed and supported. In that alternate reality, her journey would have 
been filled with open conversations, shared wisdom, and a sense of camaraderie.

It was in the absence of this validation that Amelia found solace in the in-
nocent gazes of her students. Their genuine curiosity and unspoken empathy 
provided a sanctuary where she felt understood, even without the words to ex-
press her inner concern. In their eyes, she saw the potential for a different kind 
of education—one that nurtured emotional recognition and validation alongside 
academic growth.
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Amelia’s story serves as a poignant reminder that a teacher’s journey is not 
just about imparting knowledge, but also about fostering an environment of em-
pathy and understanding. It is in acknowledging and recognizing the emotions 
and struggles of student-teachers that teachers can thrive, creating a nurturing 
space where educators can grow, heal, and flourish.

And so, as Amelia continued her path, she made a promise to herself: to 
be the mentor she had yearned for, the advocate of emotional recognition and 
validation that she had needed. In her own classroom, she would foster an envi-
ronment where her students’ emotions would be embraced, where their struggles 
would be seen and supported.

Amelia’s journey became a catalyst for change, a reminder to all that valida-
tion and understanding can transform the lives of those who walk the path of 
education.

Introduction: When I Saw the Land…
After reading Amelia’s story it is relevant to point out that it is the main source of 
inspiration to start researching student-teachers’ emotions mainly in the English 
Language Teaching field. Hence, this chapter aims to critically examine the role 
of emotions in English Language Teaching (ELT) and emphasizes the need for a 
decolonization of emotions within the Latin American and Global South contexts.

The motivation behind this research interest arises from three distinct sources. 
Firstly, drawing upon my previous research experiences, I have come to recognize 
that the preparation of student-teachers often tends to overlook their authentic 
identities, such as their race, gender, and emotions, what they think about their 
own processes of becoming teachers (Castañeda-Trujillo & Aguirre-Hernández, 
2018), among other essential aspects. This dispossession of their genuine identi-
ties highlights the need to delve into the intricate relationship between emotions 
and identity formation in language teacher education.

Secondly, as part of my doctoral studies, I aspire to contribute to the ELT com-
munity by emphasizing the crucial role of emotions as a significant dimension of 
language student-teachers’ beings. By shedding light on the emotional aspects  
of their professional development, this research aims to provide valuable insights 
into the multifaceted nature of language teacher education and contribute to the 
enhancement of teacher training programs.

Lastly, through a thorough research profiling exercise, it has become evident that  
there is a notable gap in recognizing emotions as a fundamental component  
that shapes the identities of student-teachers as well as how those emotions have 
been dispossessed of the student-teacher’s bodies.
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Existing literature in the field of language teacher identity studies predom-
inantly focuses on emotions from a social-cognitive perspective (Goetz et al., 
2006; Spackman & Miller, 2008; Sutton, 2004), emphasizing the regulation, 
treatment, or management of emotions (Jiang et al., 2016; Lavy & Eshet, 2018) to 
ensure positive student responses. However, there is a growing body of research 
that advocates for the inclusion of the emotional turn within the realm of applied 
linguistics, thereby acknowledging emotions as sociocultural constructions that 
significantly influence teacher identity formation (Benesch, 2016).

In the passages presented in this chapter, a blend of narrative and academic 
discourse will illustrate my personal journey as a mentor-teacher and the grow-
ing importance I place on recognizing and embracing emotions in the field of 
ELT. It highlights the need to move beyond existing literature and advocates for 
a new perspective that acknowledges the fundamental role of emotions in ELT, 
enabling us to see the essence of the individual behind the teacher.

Subtitles are used throughout this text, employing metaphors that depict an 
ideal land to inhabit (where emotions are conceived as a whole). These meta-
phors serve to illustrate the personal journey of myself and some student-teach-
ers, as well as the role of ELT in shaping our teaching methods and identities.

This chapter is divided into several sections, beginning with “There is no 
wonderland… just land.” This section delves into my fascination with exploring 
emotions and recognizing the individual behind the teacher. Here, I share my 
perspective and discuss the connection between teachers and their emotions 
under the lenses of my own experience.

Continuing along this theme, the next section, titled “And that land becomes 
mine,” acknowledges how my locus of enunciation has influenced my develop-
ment as a teacher and the responsibility I bear towards those who are also aspir-
ing to become teachers. It is more than just a personal narrative; it represents the 
stories of those who have struggled to enter the teaching profession and whose 
voices have been unheard. Additionally, this section delves into theories con-
cerning emotions and the role they play in education.

The subsequent section is named “But the land belongs to the ones who con-
quered it; how do we release it?” This part aims to highlight how emotions have 
been rendered invisible or misplaced, exposing how the perception of emotions 
as either negative or positive has been perpetuated through coloniality, as well 
as the need to address emotions in order to foster well-being in others. Emotions 
have become normalized and taken for granted, while theories often separate the 
mind and body, neglecting the interconnectedness of these aspects.
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In the section titled “The explorations the land has passed through,” a concise 
literature review on research about emotions is presented, particularly focusing 
on how the ELT community has approached this topic. It serves as a precursor to 
the subsequent section.

Finally, as part of my agenda, I propose the title “But I want a different land; 
Emotionland.” This section delves into specific concerns, tensions, and contribu-
tions that have arisen from a decolonial perspective, where emotions play a fun-
damental role in the process of being and becoming an English language teacher.

And that Land becomes mine…
Amelia’s tale was mine and surely the story behind many student-teachers. I lived 
it by myself, since the only support I had at the time was my family. However, 
thanks to that experience I became aware of the importance of recognizing and 
accepting emotions on this path to becoming an English language teacher.

As a teacher educator, I have had the privilege of being deeply involved in 
various situations and contexts that have allowed me to grow and develop a keen 
awareness of the circumstances faced by student-teachers on a daily basis. When 
reflecting on my own experiences, I am reminded of Amelia, a student-teacher 
whose pain of being ignored resonated with me. This particular life story served 
as a catalyst for my own personal and professional growth, and it reinforced the 
need for me to recognize the intricate landscape of emotions that student-teach-
ers often face as they embark on their journey to becoming English language 
teachers.

Amelia’s experience of being ignored brought to light the underlying emo-
tional challenges that many student-teachers encounter. It made me realize that 
these individuals grapple with a myriad of emotions such as pain, distress, con-
cern, joy, and happiness throughout their journey.

However, these emotions are often hidden away, particularly the negative 
ones, as there is a prevailing notion that teachers should project an image of sto-
icism and emotional neutrality (De Ruiter et al., 2021). Consequently, this emo-
tional suppression (in my view) can lead to frustration, disagreement, laziness, 
and a poor perception of oneself and the teaching profession.

To understand the role of emotions in the field of education, it is crucial to 
delve into the complex nature of human emotional experiences. Emotion is a 
multifaceted phenomenon that has been extensively studied by researchers and 
scholars (LeDoux, 2012). However, due to the vast range of emotions and their di-
verse manifestations, arriving at a single comprehensive definition is challenging.
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In order to gain a deeper understanding of the different perspectives and re-
search interests within the study of emotions, it is important to establish clear 
definitions. Campos-Flores & Takwani (2022) have proposed several theories of 
emotion that provide valuable insights into this area of study. For example, so-
ciocultural theories suggest that emotions are shaped by cultural norms, which 
influence how they are expressed and interpreted (Tsai, 2019). Cognitive theo-
ries, on the other hand, emphasize the role of thoughts and beliefs in shaping 
emotional experiences (Oatley & Johnson-Laird, 2014). Physiological theories 
focus on bodily responses as the cause of emotional experiences (Olson et al., 
2020), while neurological theories suggest that brain activity plays a significant 
role in generating emotional responses (Zatarain-Cabada et al., 2023). Finally, 
emotional geographies are presented as a bridge that connects an individual’s 
subjective experiences to the external world, shaping their perception of space, 
time, and place (Gordon et al., 2010).

This chapter draws on the idea that while these theories contribute to our 
understanding of emotions, there is a notable gap in recognizing and acknowl-
edging emotions within the context of ELT. The human aspect of emotions and 
their connection to student-teachers’ personal identities and their being should 
be central in their teacher preparation programs. Student-teachers are more than 
just vessels of knowledge; they are complex human beings with a wide range of 
emotions. Then, being aware of this gap, I may say that this land becomes mine. 
This is something I would like to explore deeply. The next lines are some thoughts 
that come to my mind when portraying the idea of this ideal land, the one that I 
have been following for the last few years.

Integrating emotions into the preparation of future English language teachers 
has numerous benefits. First and foremost, it allows student-teachers to develop 
a deeper self-awareness and emotional intelligence, which are crucial for effec-
tive teaching and student engagement (Richards, 2020). By acknowledging and 
exploring their own emotions, student-teachers can better understand the emo-
tions experienced by their students, fostering a more empathetic and supportive 
learning environment.

I believe that recognizing the emotional landscape of student-teachers is 
crucial for understanding the complexities they navigate throughout their ed-
ucational journey. Emotions can significantly impact their engagement in the 
learning process, classroom dynamics, and ultimately their effectiveness as fu-
ture educators. By acknowledging and valuing their emotional experiences, we 
can create a supportive and empathetic environment that nurtures their personal 
growth and professional development.
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Understanding the emotional dimensions of student-teachers requires delv-
ing into the depths of their individual stories, aspirations, and struggles. Each 
student-teacher carries their unique emotional baggage, influenced by person-
al backgrounds, cultural contexts, and previous educational experiences. By 
acknowledging and embracing this emotional richness, we can empower stu-
dent-teachers to harness their emotions as a catalyst for positive change in their 
classrooms and communities (López, 2020).

In essence, recognizing student-teachers as complex human beings with a 
wide range of emotions is pivotal in fostering their holistic development. By ap-
preciating their emotional experiences and providing spaces for reflection and 
support, we enable them to cultivate emotional intelligence, empathy, and resil-
ience; qualities that will not only benefit them as individuals but also enhance 
their effectiveness as compassionate and empathetic educators.

Furthermore, incorporating emotions into teacher education can help stu-
dent-teachers develop strategies to cope with the emotional challenges they may 
encounter in their teaching careers. This includes addressing issues such as burn-
out, stress, and the emotional demands of working with diverse student popu-
lations. By equipping student-teachers with the necessary tools to navigate their 
own emotions, they are better prepared to handle the emotional complexities 
inherent in the teaching profession (Ji et al., 2022).

Recognizing and addressing the emotional realities of student-teachers is 
essential in teacher education programs. By acknowledging the complex and 
multifaceted nature of emotions, we can better support student-teachers in their 
journey to becoming English language teachers. Integrating emotions into teach-
er education not only enhances the emotional being of student-teachers but also 
equips them with the necessary skills to create nurturing and inclusive learning 
environments for their future students and acceptance of who they are as teach-
ers and human beings. As teacher educators, it is our responsibility to foster a 
holistic approach that values the emotional being of student-teachers, empow-
ering them to embrace their emotions and become compassionate and effective 
educators.

But the Land Belongs to the Ones who  
Conquered It; How Do We Release It?
In the realm of ELT, the colonial legacy has left an indelible mark on the under-
standing and treatment of emotions. The role of emotions has been reduced to 
a fragmented and limited one, confined to being merely the effect of knowl-
edge transmission and what it conveys (Richards, 2020). However, it is crucial to 
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challenge and dismantle this colonial mindset and, instead, raise awareness, ac-
ceptance, and adoption of emotions as an integral part of what we do as English 
language teachers, particularly in the preparation of student-teachers. I dare to 
say that emotions, since they became a subject of study, have been subjected  
to colonization, subjugation, and the exercise of power and control.

Regarding the idea of the colonial mindset that I mentioned before, I refer to 
a perspective that in my point of view is influenced by historical colonial lega-
cies, power dynamics, and cultural hierarchies which impact the understanding, 
expression, and validation of emotions in language teaching-learning contexts. 
Here are a few characteristics that, for me, can be associated with a colonial 
mindset related to emotions in ELT focused on student-teachers:

•	 Imposition of emotional norms: A colonial mindset may enforce Western emo-
tional norms and expectations as the standard, disregarding or devaluing the 
emotional experiences and expressions of student-teachers from non-Western 
cultures. This can lead to the suppression or dismissal of emotions that do not 
align with the dominant cultural standards.

•	 Erasure of diverse emotional expressions: A colonial mindset may overlook or 
erase the rich and varied emotional expressions and experiences that learners 
from diverse cultural backgrounds bring to the language learning process. 
This can limit the exploration and understanding of emotions beyond the 
narrow confines of dominant cultural paradigms.

•	 Power imbalances: A colonial mindset may perpetuate power imbalances 
between dominant and marginalized groups in ELT. It can result in the subju-
gation of emotions, where student-teachers from marginalized backgrounds 
may feel pressured to conform to the emotional expectations set by the dom-
inant culture, suppressing their authentic emotional experiences.

•	 Language hegemony: A colonial mindset may prioritize the mastery of English 
language proficiency as the primary goal, often overlooking the emotional 
dimensions of language teaching. This can reinforce the notion that emotions 
are secondary or irrelevant in ELT, neglecting the affective aspects that play a 
crucial role in language development.

•	 Lack of a culturally responsive pedagogy: A colonial mindset may neglect the 
incorporation of culturally responsive pedagogical approaches that validate 
and value the diverse emotional experiences and expressions of student-teach-
ers and learners. This can result in a disconnect between student-teachers’ 
emotions and identities and the language learning process.
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The colonial1 history of ELT has perpetuated a view of emotions as secondary and 
inconsequential to the primary goal of transmitting knowledge (White, 2018). 
Emotions have been marginalized, deemed irrelevant, and often neglected in 
pedagogical discourse. This neglect has resulted in a dichotomy where emotions 
are viewed as a mere consequence of the learning process. In this colonial con-
text, emotions have been subjugated, stripped of their agency, and relegated to 
the periphery of ELT practices. That is why Amelia’s voice was ignored and al-
most silenced. However, numerous circumstances confront student-teachers on 
a daily basis, including instances of theft, familial issues, economic hardships, 
depression, and other challenging situations. Despite facing such adversity, they 
often choose to remain silent, primarily due to apprehensions of being judged or 
unheard (at least this has been my experience as well as the experience of some 
of my student-teachers in the pedagogical practicum). Consequently, their emo-
tions are cast aside, leading them to become mere specters along their journey.

To bring about a transformative change in the field of ELT, it is imperative to 
challenge the status quo and recognize the historical colonization of emotions. 
The acknowledgement of this colonial legacy empowers us to reclaim emotions 
as an essential aspect of a teacher’s being. By doing so, we can create a more 
inclusive, empowering, and holistic educational experience for both teachers 
and learners.

In the preparation of student-teachers, there is a pressing need to disrupt the 
colonial mindset that views emotions as inconsequential or unworthy of atten-
tion. Student-teachers must be equipped with the knowledge, skills, and tools to 
understand, recognize, and embrace the emotional dimensions of the teaching 
and learning process. This involves raising awareness about the impact of emo-
tions on language teaching, motivation, and the human being overall (Lucero & 
Roncancio-Castellanos, 2019).

By fostering awareness, acceptance, and adoption of emotions, student-teach-
ers can become agents of change in dismantling the colonial constructs that have 
marginalized emotions. They can be empowered to create learning environments 
that value and respect the emotional experiences of their students (Chen et al., 
2022). Through their pedagogical practices, they can promote emotional intel-
ligence, empathy, and inclusivity, ensuring that emotions are integrated into the 
very fabric of what they do as English language teachers, but first they have to 
recognize and accept that they are emotional beings and that having emotions 
must be allowed.

1	  According to Walsh & Mignolo (2018), “coloniality is constitutive, not derivative, of modernity. 
That is to say, there is no modernity without coloniality” (p. 4).
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Moreover, it is crucial to examine the historical power dynamics that have col-
onized emotions. Emotions have been subjected to the influence and control of 
those in positions of authority and dominance, namely the Global North, which 
has shaped the discourse on emotions the most. By acknowledging this colo-
nization, we can work towards decolonizing emotions, giving student-teachers 
the agency and freedom they deserve. This involves challenging existing power 
structures, questioning traditional hierarchies, and creating spaces where emo-
tions can flourish and thrive.

In conclusion, the role of emotions in ELT has been fragmented and limited, 
largely due to the colonial legacy that has marginalized and colonized them. To 
bring about a transformative change, it is essential to raise awareness, acceptance, 
and adoption of emotions as integral to what we do as English language teachers. 
This shift requires the recognition and understanding of the historical colonization 
of emotions and the power dynamics that are at play. By embracing emotions, 
both as educators and in the preparation of student-teachers, we can create 
inclusive and empowering learning environments that nurture the emotional 
being and growth of all learners. It is through this decolonization of emo- 
tions that we can truly transform ELT and create a more equitable and 
compassionate educational landscape so that we may say that the land that 
belongs to the ones with the power has been freed after years of dominance.

The Explorations the Land Has Passed through
Bearing in mind some explorations on literature that I have been doing, emotions 
play a vital role in shaping human experiences and interactions (Benesch, 2016), 
yet I could see that the significance emotions have within the context of ELT has 
often been overlooked or naturalized. On one hand, between 2001 and 2022, 
there has been a growing interest in emotions in the field of English ELT. This in-
terest has primarily been observed in the United States, China, Hong Kong, and 
the United Kingdom, where there has been a notable increase in exploring and 
recognizing the significance of emotions in the context of ELT.

On the other hand, Latin America has been relatively underrepresented in 
the study of emotions in ELT. While there have been a few contributions from 
Mexico and Brazil, the region, including Colombia, has not prioritized emo-
tions as a central research topic in the field. As a result, the perspectives on  
emotions presented in this context mainly reflect the perspectives and research 
conducted in North America and other northern regions. This emphasizes the ne-
cessity for additional theoretical and empirical research to explore the complex 
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interplay between emotions and the English language student-teacher in the 
Global South.2

In the exploration of the understanding of emotions, different authors’ per-
spectives were taken into account, and two prominent trends were identified: 
cognitive view of emotions and emotion labor (Benesch, 2019; Gkonou & Miller, 
2019; Matsumoto & Hwang, 2013; Song, 2021, among others), and the critical 
perspective of emotions (Lantolf & Swain, 2019; Shi, 2021; White, 2018; Xue, 
2022; Zembylas & Schutz, 2009, among others). By considering these divergent 
viewpoints, I aim to present a comprehensive understanding of the multifac-
eted nature of emotions in ELT. Furthermore, this exploration uncovers a dis-
concerting reality: Emotions have often been sidelined or neglected in the ELT 
field, particularly in relation to student-teachers’ constitution (body, mind, and 
being). Consequently, it becomes imperative to conduct further research that 
reflects upon how emotions manifest themselves in pedagogical practicums, as 
they form an integral component of student-teachers’ personal and professional 
development.

The research article entitled “Cognitive Emotions and Emotional Labor: 
Research” by Gkonou & Miller (2019) suggests that teachers often suppress their 
own negative emotions to promote their students’ well-being. This cognitive as-
pect of emotions reflects teachers’ ability to regulate their emotions to create a 
positive classroom environment. Emotion labor, a dominant topic in ELT, refers to 
the emotional effort and management that teachers invest in their work. Nazari & 
Karimpour (2022) elaborate on how institutional factors act as regulatory mech-
anisms for teachers’ emotion labor and influence the development of their mul-
tifaceted identities. Through data analysis, the authors identify three dimensions: 
1) Emotion labor of managing conflicts in subjectivity and adopted identities, 
2) emotion labor of dealing with tensions in caring for students and assigned 
identities, and 3) emotion labor of aligning agency with resisted identities. These 
dimensions shape emotional labor and teacher identity construction within the 
institutional context. These findings highlight the complex emotional landscape 

2	  Authors define the “Global South” as a term that represents countries and regions primari-
ly located in the southern hemisphere, often characterized by factors such as economic and 
social challenges, postcolonial legacies, and a history of marginalization within the global 
geopolitical context. The definition of the Global South varies among authors, but it generally 
encompasses countries from Africa, Latin America, the Caribbean, as well as parts of Asia and 
Oceania. Some authors may also consider factors like political power dynamics, cultural diver-
sity, and shared socio-economic experiences when defining the Global South. It is important 
to note that the term is a construct that aims to draw attention to the unique challenges and 
perspectives of countries and regions outside the traditional power centers of the Global North 
(Kloß, 2017; Ndofirepi & Gwaravanda 2020; Wyse, 2015).
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that teachers navigate and the impact of institutional factors on their emotional 
experiences.

Taking a critical perspective, researchers like Benesch (2017), White (2018), 
and Barcelos & Aragão (2018) provide alternative frameworks for understanding 
emotions in ELT. Benesch (2017, p. 14) defines emotions as “complex psycho-
logical states that involve a subjective experience, physiological arousal, and a 
behavioral expression,” and classifies studies into the cognitive, poststructuralist/
discursive, and biological approaches. White (2018, p. 11) offers a broader defi-
nition of emotions as “complex, multi-dimensional, and dynamic phenomena” 
and distinguishes five approaches: psychological, socio-constructionist, interac-
tive, neuropsychological, and dialogical. Barcelos et al. (2022) argue that these 
approaches can be combined, proposing a classification that includes a psycho-
logical approach, a sociocultural approach, a critical approach, and a systems 
approach.

The psychological approach encompasses elements from Benesch’s cognitive 
and biological approaches, as well as White’s psychological approach. It focuses 
on the relationship between emotions and learning, emphasizing their role in 
improving educational outcomes. Teachers’ cognitive emotions, such as motiva-
tion, interest, and empathy, can have a significant impact on students’ engage-
ment and language acquisition.

Hence, this suggests that by understanding and regulating their own emo-
tions, teachers can create a positive and supportive learning environment.

The sociocultural approach draws from sociocultural theory and Vygotsky’s 
work, highlighting the influence of social and cultural factors on emotions. 
Emotions are seen as socially constructed and shaped by the interactions, norms, 
and values within a particular cultural context. Teachers’ emotional experiences 
are influenced by societal expectations, cultural norms, and the diverse back-
grounds of their students. Understanding the sociocultural aspects of emotions 
allows teachers to recognize and validate their students’ emotional experiences 
and create an inclusive and culturally responsive classroom.

The critical approach aligns with Benesch’s poststructuralist/discursive ap-
proach and White’s interactive and dialogical approaches, viewing emotions as 
political and power-related phenomena. Emotions are seen as interconnected 
with issues of identity, power dynamics, and social justice. Teachers’ emotional 
experiences and expressions are influenced by societal structures, institutional 
practices, and discourses surrounding ELT. By critically examining these factors, 
teachers can challenge dominant narratives and promote a more equitable and 
empowering educational environment.
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Finally, the systems approach explores the interplay of biological, cognitive, 
and social systems in understanding emotions. Emotions are seen as complex 
phenomena that emerge from the dynamic interactions between these systems. 
This approach recognizes the interconnectedness of various factors, such as neu-
robiology, cognitive processes, social interactions, and cultural contexts, in shap-
ing emotional experiences. Teachers can benefit from a holistic understanding of 
emotions and consider the interrelated factors that contribute to their own and 
their students’ emotional well-being.

In conclusion, cognitive emotions and emotional labor play a significant role 
in the complex landscape of ELT. As in Amelia’s case, teachers often suppress 
their own negative emotions to support their students’ well-being, ignoring their 
self and their humanity behind their teacher’s role. Additionally, critical perspec-
tives on emotions offer alternative frameworks for studying emotions in ELT, em-
phasizing the interconnectedness of cognitive, social, cultural, and biological 
aspects. By considering these diverse perspectives, we can gain a deeper under-
standing of the cognitive dimension of emotions, the complexities of emotional 
labor, and the critical lenses through which emotions can be examined in the 
ELT context.

Notwithstanding the informative nature of these trends, which have provided 
me with a substantial foundation regarding the definition and incorporation of 
emotions within the domain of ELT, I believe that these conceptualizations of emo- 
tions suggest a requirement that emotions be managed rather than comprehend-
ed, controlled rather than embraced, and normalized instead of acknowledged 
as an intrinsic aspect of the student-teacher persona. This assertion underlines my 
main idea that emotions have been subjugated by those in positions of authority 
who dictate the manner, timing, and permissible range of emotional experiences 
for educators.

But I Want a Different Land: Emotionland
While existing research on emotions in ELT has primarily focused on students’ 
well-being and teachers’ emotional management, there is a noticeable absence 
of exploration on the topic in Latin America. Instead, research in the Global 
South has predominantly centered around Social Emotional Learning (SEL) pro-
grams, which prioritize the development of socioemotional competencies in stu-
dents (Fernández-Martín et al., 2021). However, these approaches often overlook 
the significance of emotions for the being of teachers themselves.

Considering the preceding discussion, it is important to address certain aspects 
that have emerged as significant concerns, tensions, and contributions within 
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this decolonial exploration. In the following lines I will present these ideas using 
the following subtitles: Embracing the fullness of emotions; Dispossession of stu-
dent-teacher identity; Recognizing emotions as fundamental to student-teacher 
identities; Decolonizing emotions through inclusive pedagogies.

Embracing the Fullness of Emotions
It is essential to recognize emotions as more than mere cognitive knowledge 
residing within the bodies of student-teachers. Emotions should be embodied, 
felt, lived, and accepted as an integral part of individuals’ holistic experiences. 
Regarding the previous idea, De la Torre (2008, para. 4.) states:

Thinking and feeling have been so separated in the educational tradition that 
by striving to promote forms of reflection, of analysis and synthesis, of logical 
deduction, of interpretation, of making critical judgements, we have relegated 
the emotional dimension to the realm of the personal and intimate.3

As happened to Amelia, this disconnection has hindered our understanding of 
ourselves and others, denying us (teachers and student-teachers) the opportunity 
to authentically connect with students and explore emotions as essential aspects 
of our identities.

Dispossession of Student-Teacher Identity
The preparation of student-teachers often fails to acknowledge their real-life iden-
tities encompassing race, gender, and emotions, among other dimensions. This 
dispossesses them of their multifaceted identities, reinforcing power imbalances 
within the educational system. Emotions, as an integral part of identity, are dis-
regarded or suppressed in the process of becoming a teacher. This contradiction 
lies in the fact that emotions belong to us and cannot be compartmentalized, yet 
expressing emotions is often discouraged or even prohibited for student-teachers 
who are expected to serve as exemplars and conform to predetermined molds.

Recognizing Emotions as Fundamental to  
Student-Teacher Identities
To address this gap, it is imperative to recognize emotions as fundamental com-
ponents shaping the identities and practices of student-teachers within ELT. By 

3	  Original text in Spanish: “Pensar y sentir se han separado tanto en la tradición educativa que 
mientras nos hemos esforzado en promover formas de reflexión, de análisis y síntesis, de de-
ducción lógica, de interpretación, de elaborar juicios críticos, hemos relegado la dimensión 
emocional al terreno de lo personal e íntimo.”
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acknowledging the centrality of emotions, educators can create a supportive and 
inclusive classroom environment that nurtures emotional well-being and facil-
itates effective communication. Moreover, by embracing emotions as valuable 
sources of knowledge and personal growth, student-teachers can develop deep-
er self-awareness, empathy, and the ability to authentically engage with their 
students.

Decolonizing Emotions Through Inclusive Pedagogies
The decolonization of emotions in ELT necessitates the adoption of inclusive 
pedagogies that challenge prevailing power structures and prioritize the 
emotional well-being and agency of student-teachers. Inclusive pedagogies 
consider the interplay between emotions, identity, and learning, promoting a 
more equitable educational environment. They encourage critical engagement 
with dominant narratives, promote diverse perspectives, and validate the 
emotional experiences of both students and teachers. By incorporating inclusive 
pedagogies, ELT programs can foster transformative educational experiences that 
empower student-teachers to develop a comprehensive understanding of their 
own emotions and those of their students.

Conclusion
This chapter has shed light on the existing gap in the literature concerning the 
recognition and exploration of emotions in ELT, particularly within the Latin 
American and Global South contexts. It has highlighted the predominant focus 
on students’ well-being and the need to extend this focus to encompass the 
emotional experiences of student-teachers. By recognizing emotions as integral 
to teacher identity and being, embracing their fullness, and adopting inclusive 
pedagogies, ELT programs can contribute to a more equitable and transformative 
educational landscape. The decolonization of emotions calls for a shift in per-
spective and the recognition of emotions as valuable and valid aspects of being, 
enabling student-teachers to cultivate self-awareness, empathy, and authentic 
connections with their beings and then with the academic community.
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